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FULL-SEMESTER AND TIME-COMPRESSED
FLUENCY DISORDERS COURSE:
AN EVALUATION OF STUDENT PERCEPTIONS
OF COMPETENCE, SATISFACTION,
AND WORKLOAD
Shari L. DeVeney, Amy F. Teten, Mary J. Friehe
8QLYHUVLW\RI1HEUDVNDDW2PDKD86$

$EVWUDFW
This article addresses the effectiveness of a time-compressed four-week course format
FRPSDUHGWRDIXOOVHPHVWHUZHHNIRUPDWIRUDJUDGXDWHOHYHOFRXUVH3DUWLFLSDQWV
ZHUHVWXGHQWVHQUROOHGLQDVSHHFKODQJXDJHSDWKRORJ\FRXUVHÀXHQF\GLVRUGHUV1R
VLJQL¿FDQWGLIIHUHQFHVZHUHQRWHGIRUVWXGHQWFRPSHWHQF\VHOISHUFHSWLRQV+RZHYHU
WLPHFRPSUHVVHGVWXGHQWVUHSRUWHGVLJQL¿FDQWO\KLJKHUOHYHOVRIFRXUVHVDWLVIDFWLRQDQG
ZRUNORDGGLI¿FXOW\
Keywords:ÀXHQF\GLVRUGHUVFRXUVHIRUPDWWLPHFRPSUHVVHGIXOOVHPHVWHUVWXGHQW
SHUFHSWLRQVZRUNORDGFRXUVHVDWLVIDFWLRQ

Time-compressed or intensive courses are becoming more commonplace in higher
HGXFDWLRQ 0RVW WLPHFRPSUHVVHG FRXUVHV UXQ GXULQJ LQWHULP VHVVLRQV ZHHNHQG VHVVLRQV
VXPPHUVHVVLRQVDQGRUZLWKLQWKHUHJXODUVHPHVWHUDWVRPHLQVWLWXWLRQV6RPHLQVWLWXWLRQV
offer block scheduling with PRVWFRXUVHVRIIHUHGDVWLPHFRPSUHVVHG VHH/XWHV 'DYLHV
6FRWW 5HDVRQVIRUWLPHFRPSUHVVHGFRXUVHGHOLYHU\LQFOXGHJUHDWHUFRQYHQLHQFH
and access for non-traditional and part-time students.
Perceived advantages of time-compressed course delivery include setting up students
to have maximum focus on one topic and to enable better synthesis of ideas and material at
least in the short term. Using qualitative analysis of students’ responses in interviews about
WLPHFRPSUHVVHGFRXUVHVRWKHUSDWWHUQVRIDGYDQWDJHVKDYHEHHQIRXQG 6FRWW 6WXGHQW
responses included that they felt material was more memorable in a time-compressed course
and that relationships between peers and the instructor were easier to build in a time-compressed
course, perhaps contributing to increased learning. Another theme found that some students
reported fewer absences and less procrastination on assignments in a time-compressed course.
When asked to indicate a preference for time-compressed versus full-semester courses, nearly
 RI VWXGHQWV VXUYH\HG LQGLFDWHG WKDW WLPHFRPSUHVVHG FRXUVHV ZHUH SUHIHUUHG WR IXOO
VHPHVWHUFRXUVHV 6FRWW 
Alternately, there have been reported concerns about time-compressed delivery.
These concerns include perception of reduced academic rigor, stress associated with trying

to complete course demands in a shorter time span, aQGGLI¿FXOW\ZLWKDVVHVVLQJORQJWHUP
UHWHQWLRQRIFRXUVHFRQWHQW 'DQLHO+\XQ.UHWRYLFV &URZH 
According to the literature, most data related to retention of material is accumulated
LPPHGLDWHO\ IROORZLQJ WKH FRXUVH 'DQLHO   /RQJWHUP RXWFRPHV EHWZHHQ WLPH
FRPSUHVVHGDQGIXOOVHPHVWHUIRUPDWVZHUHPL[HGLQWKHOLWHUDWXUH0RVWUHSRUWHGGDWDVKRZHG
that overall learning as measured through achievement tests or by grade earned was comparable
ZKHQPHDVXUHGDWWKHHQGRIDFRXUVH $XVWLQ *XVWDIVRQ6KHOGRQ 'XUHOOD 
A few studies have examined outcome differences between time-compressed and fullsemester courses when instructor, teaching style, contact hours, exams, and assignments were
DOOKHOGFRQVWDQW%RWK$QDVWDVL  DVZHOODV)HUJXVRQDQG'H)HOLFH  IRXQGWKDW
¿QDO FRXUVH JUDGHV IRU VWXGHQWV LQ WLPHFRPSUHVVHG FODVVHV ZHUH VLJQL¿FDQWO\ KLJKHU WKDQ
students taking the same courses during a full semester. This pattern was true in the Anastasi
 VWXG\HYHQWKRXJKWKHIXOOVHPHVWHUVWXGHQWVH[KLELWHGDVLJQL¿FDQWO\KLJKHU*3$WKDQ
WKHVWXGHQWVLQWKHWLPHFRPSUHVVHGFRXUVHV,QFRQWUDVW3HWURZVN\  GHWHUPLQHGWKDW
while students in a time-compressed course performed better than full-semester students on
unit tests, they performed worse on comprehensive exams.
In examining the difference between time-compressed and full-semester equivalent
FRXUVHV/XWHVDQG'DYLHV  FKRVHWRH[DPLQHZRUNORDGULJRUDVDPHDQVIRUFRPSDULQJ
the two course delivery models. This was measured by the number of minutes spent per credit
hour in learning activities in and outside of class. The researchers reported that students
DFWXDOO\VSHQWPRUHWLPHSHUFUHGLWKRXU PLQXWHVSHUZHHNIRUDWKUHHFUHGLWFRXUVH ZKHQ
taking a full-semester equivalent than when taking a time-compressed course. However,
WKLVH[WUDWLPHUHTXLUHGIRUDIXOOVHPHVWHUFRXUVHKDGQRSUDFWLFDOVLJQL¿FDQFHLIWKHFRXUVH
ZDVWDXJKWE\WKHVDPHLQVWUXFWRU7KHVH¿QGLQJVDUHLQFRQWUDVWWRUHVHDUFKGRQHE\6PLWK
 +HUVXEMHFWVIHOWWKDWWLPHFRPSUHVVHGFRXUVHVGLGQRWDOORZIRUVXI¿FLHQWWLPHWR
meet the workload demands. The general consensus was that to accommodate this issue,
students who were highly motivated, self-directed, and perhaps older and more mature, might
EHEHWWHUDEOHWRKDQGOHWKHGHPDQG 'DQLHO 
2WKHU IDFWRUV PDNH LW GLI¿FXOW WR FRPSDUH WKH RYHUDOO OHDUQLQJ EHWZHHQ WKH WLPH
FRPSUHVVHG DQG IXOOVHPHVWHU PRGHOV )HUJXVRQ DQG 'H)HOLFH   IRXQG WKDW ZKHQ
instructor teaching style, content, instructional materials, and evaluation components were
KHOGFRQVWDQWVWXGHQWVLQWLPHFRPSUHVVHGFRXUVHVZHUHPRUHVDWLV¿HGZLWKVWXGHQWVWXGHQW
communication than students in the full-semester courses. However, students in full-semester
FRXUVHVZHUHPRUHVDWLV¿HGZLWKVWXGHQWSURIHVVRUFRPPXQLFDWLRQWKDQWKHLUWLPHFRPSUHVVHG
course peers. In terms of perceived learning, students enrolled in a full-semester course,
reported their perceived learning as higher than students in a time-compressed course.
2QO\ RQH VWXG\ ZDV IRXQG WKDW H[DPLQHG FRXUVH GHVLJQ YDULDEOHV ZLWKLQ WKH ¿HOG RI
VSHHFKODQJXDJHSDWKRORJ\ VHH0DQWLH.R]ORZVNL 7KHPDMRULW\RIUHVHDUFKVSHFL¿F
WR WKH ¿HOG RI VSHHFKODQJXDJH SDWKRORJ\ FRXUVHZRUN IRFXVHV RQ FRXUVH FRQWHQW VXFK DV
FDVHEDVHGOHDUQLQJ VHH%ORRP%HOODQGHVH 0F1DPDUD UDWKHUWKDQGHVLJQ
7KHSUHYDLOLQJSHUVSHFWLYHRQGLVRUGHUVSHFL¿FFRXUVHZRUNLQGLFDWHVWKDWFRQWHQWUHODWHGWR
ORZLQFLGHQFHFRXUVHZRUNVXFKDVÀXHQF\GLVRUGHUVLVVRPHWLPHVFKDOOHQJLQJLQUHJDUGVWR
turning out clinicians who feel competent to evaluate and treat persons exhibiting the disorder.
Therefore, it is important to learn if course format differentially affects student learning in
regards to these low-incidence disorders.
:KHQ DVVHVVLQJ ZKLFK GLVRUGHUV SUDFWLFLQJ 6/3V SUHIHU WR WUHDW <DUXVV  4XHVDO
 GHWHUPLQHGWKDWVWXWWHULQJZDVWKHOHDVWSUHIHUUHG.HOO\HWDO  DVNHGSUDFWLFLQJ
educational SLPs to rank-order seven clinical populations according to how prepared the
clinicians felt in treating each area at the time of their clinical training. The population the
respondents felt PRVW prepared to assess and treat at the conclusion of their training program
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ZDVDVVLJQHGD³´7KHSRSXODWLRQWKHFOLQLFLDQVIHOWleast prepared to assess and treat at the
HQGRIWKHLUWUDLQLQJSURJUDPZDVDVVLJQHGD³´7KHPHDQUDQNLQJRIWKH6/3VVXUYH\HGIRU
WKHDUHDRIÀXHQF\ZDV:KHQDVNHGWRRUGHUWKHSRSXODWLRQVDFFRUGLQJWRWKHLUFXUUHQW
OHYHO RI SUHSDUHGQHVV 6/3V UHSRUWHG SUHSDUHGQHVV IRU ÀXHQF\ ZDV LPSURYHG M   
%\ORRNLQJDWTXDOLWDWLYHGDWDIURPWKHUHVSRQGHQWVWKHDXWKRUVDWWULEXWHGWKHSHUFHSWLRQRI
improved preparedness to the SLPs seeking out continuing education.
,QDWWHPSWLQJWRGHWHUPLQHKRZDFRXUVHLQ)OXHQF\'LVRUGHUVDIIHFWHGJUDGXDWHVWXGHQWV¶
SHUFHLYHGFRPSHWHQFH.OHLQDQG$PVWHU  XWLOL]HGWKH)OXHQF\DQG)OXHQF\'LVRUGHUV
&KHFNOLVWRI&RPSHWHQFLHVIRU$VVHVVPHQWDQG7UHDWPHQWRI6WXWWHULQJ *RWWZDOG$PVWHU 
/D6DOOH DVERWKDSUHDQGSRVWWHVWPHDVXUH7KHDXWKRUVIRXQGWKDWVWXGHQWVUHSRUWHG
increased perceptions of competence regarding their ability to evaluate and treat persons
H[KLELWLQJÀXHQF\GLVRUGHUV7KHIRUPDWRIWKHFRXUVH IXOOVHPHVWHUYVWLPHFRPSUHVVHG IRU
this study was not reported.
$LPRIWKHUHVHDUFKIn summary, recent student performance measures indicate that
time-compressed courses yield higher student outcomes. Previous research supports the notion
that students report a higher workload for full-semester formats, but this may be due to student
VHOISHUFHSWLRQVWKDWDGHTXDWHWLPHWRIXO¿OOFRXUVHGHPDQGVLVQRWDYDLODEOHLQWLPHFRPSUHVVHG
IRUPDWV)LQDOO\VWXGHQWVVHOIUHSRUWJUHDWHUVDWLVIDFWLRQZLWKVWXGHQWWRVWXGHQWLQWHUDFWLRQV
for time-compressed courses, but greater satisfaction for student-instructor communications
for a full-semester format. 7RJHWKHUWKHVH¿QGLQJVLQGLFDWHGLIIHUHQFHVLQVWXGHQWRXWFRPHV
and self-perceptions between full-semester and time-compressed formats.
5HFHQWO\RXUJUDGXDWHSURJUDPPRYHGDFRXUVHLQÀXHQF\GLVRUGHUVIURPDIXOOVHPHVWHU
format to a summer, four-week time-compressed format. The instructor remained the same
during the transition. This created an opportunity to compare the effectiveness of both course
IRUPDWVXVLQJWKH)OXHQF\'LVRUGHU&KHFNOLVW *RWWZDOGHWDO ,IGLIIHUHQFHVEHWZHHQ
the two course formats exist, then instructors may want to examine ways to deliver content
in the most effective format. Alternately, if no differences between formats are found, then
instructors, programs, and universities have support for advocating for the format more closely
associated with their unique instructional preferences. The following research questions were
IRUPXODWHG
 $UHWKHUHGLIIHUHQFHVLQVWXGHQWV¶SHUFHSWLRQVRIÀXHQF\GLVRUGHUFRPSHWHQFLHVDW
WKHHQGRIDIXOOVHPHVWHUFRXUVHFRPSDUHGZLWKDWLPHFRPSUHVVHGFRXUVH"
 $UH WKHUH VLJQL¿FDQW SDWWHUQV RI SHUFHLYHG VWUHQJWKV  ZHDNQHVVHV HJ
LGHQWL¿FDWLRQ DVVHVVPHQW WUHDWPHQW LVVXHV  IRU VWXGHQWV¶ SHUFHSWLRQV RI ÀXHQF\
GLVRUGHUFRPSHWHQFLHVDFURVVERWKFRXUVHIRUPDWV"
 Are there differences in students’ overall satisfaction with the course between
IRUPDWV"
 $UHWKHUHGLIIHUHQFHVLQVWXGHQWV¶SHUFHSWLRQRIFRXUVHZRUNORDGGLI¿FXOW\EHWZHHQ
IRUPDWV"
3DUWLFLSDQWVRIWKHUHVHDUFK
6WXG\SDUWLFLSDQWVLQFOXGHGJUDGXDWHVWXGHQWVPDMRULQJLQVSHHFKODQJXDJHSDWKRORJ\
6/3 DWDPLGZHVWSURJUDPDFFUHGLWHGE\WKH&RXQFLOIRU$FDGHPLF$FFUHGLWDWLRQLQ$XGLRORJ\
DQG6SHHFK/DQJXDJH3DWKRORJ\$OOZHUHHQUROOHGLQDJUDGXDWHFRXUVHRQ)OXHQF\'LVRUGHUV
RYHUDSHULRGRI¿YHVHPHVWHUV  7KUHHRIWKH¿YHFRXUVHVZHUHIXOOVHPHVWHUV Q 
 ZKLOHWZRZHUHIRXUZHHNWLPHFRPSUHVVHG Q  2YHUDOOWKHUHZHUHIHPDOHVDQG
¿YHPDOHV&ODVVVL]HUDQJHGIURPDORZRIWRDKLJKRI PHDQ  7KHIXOOVHPHVWHU
FRXUVH HQUROOPHQW DYHUDJH ZDV  VWXGHQWV ZKLOH WKH WLPHFRPSUHVVHG FRXUVH HQUROOPHQW
DYHUDJHZDVVWXGHQWV7KHLQVWUXFWRUIRUDOORIWKHÀXHQF\GLVRUGHUVFRXUVHVLQFOXGHGLQ
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the study was the same, an assistant professor in speech-language pathology who holds the
CCC-SLP.
0HWKRGVRIWKHUHVHDUFK
3DUWLFLSDQWV ZHUH DVNHG WR FRPSOHWH D )OXHQF\ 'LVRUGHUV &RPSHWHQF\ &KHFNOLVW
*RWWZDOGHWDO RQWKH¿UVWDQGODVWGD\RIFODVV7KHFKHFNOLVWFRQVLVWVRIFRPSHWHQFLHV
UDWHGRQDVFDOHIURPZKHUHDUDWLQJRI³´FRUUHODWHVWRDUHVSRQVHRI³9HU\,QFRPSHWHQW´
DQGDUDWLQJRI³´FRUUHVSRQGVWRDUHVSRQVHRI³9HU\&RPSHWHQW´ 7DEOH 7KHFKHFNOLVW
KDGDKLJKOHYHORILQWHUQDOFRQVLVWHQF\DVGHWHUPLQHGE\D&URQEDFK¶VDOSKDRI

,WHP
&DQLGHQWLI\QRUPDOÀXHQW
speech by describing continuity,
rate, and effort.
&DQLGHQWLI\GLVÀXHQFLHVE\
W\SH EORFNVSURORQJDWLRQV
repetitions, etc.).
&DQGHVFULEHHIIRUWIXO
EHKDYLRUDQGLWVDQDWRPLF
SK\VLRORJLFDOVRXUFH HJ
vocal straining) as it related to
stuttering.
&DQUHODWHRWKHU
communication disorders to
WKHGHYHORSPHQWDODQGRU
maintenance of stuttering.
&DQDGGUHVVWKHQHHGV
YDOXHVDQGFXOWXUDOOLQJXLVWLF
background of the client
and family when conducting
DVVHVVPHQWDQGRUWUHDWPHQWIRU
stuttering.
&DQLGHQWLI\WKHQHHGIRU
referrals to other professionals
when appropriate.
&DQGLIIHUHQWLDOO\GLDJQRVH
developmental stuttering from
RWKHUÀXHQF\GLVRUGHUVVXFK
as cluttering, neurogenic, and
psychogenic stuttering, as well
as malingering.
8. Can differentiate between
DFKLOG¶VQRUPDOO\GLVÀXHQW
speech, the speech of a child at
risk for stuttering, and the speech
of a child who has already begun
to stutter.

6XP 6XP
)DOO )DOO
PHU PHU
3UH 3UH
3UH
3UH
7RWDO 7RWDO
7RWDO 7RWDO
0
6'
0
6'

)DOO
3RVW
7RWDO
0

)DOO
3RVW
7RWDO
6'

6XP
PHU
3RVW
7RWDO
0
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PHU
3RVW
7RWDO
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&RQWLQXHG7DEOH
&DQREWDLQDWKRURXJK
case history by acquiring
information about psychological,
developmental, linguistic, and
cultural variables that may
impact stuttering.
&DQREWDLQUHSUHVHQWDWLYH
speech samples to evaluate for
stuttering frequency, duration of
stuttering, and speech rate.
&DQDVVHVVFOLHQWV¶XVHRI
sound, word, and situational
avoidance as well as secondary
features.
&DQXWLOL]HDYDLODEOHDQG
appropriate diagnostic tests to
assess stuttering and associated
behaviors.
&DQLGHQWLI\DQGPHDVXUH
HQYLURQPHQWDOYDULDEOHV HJ
time pressure, emotional
reactions, interruptions,
nonverbal behaviors, demand
speech, or the speech of
VLJQL¿FDQWRWKHUV WKDWPD\EH
related to stuttering.
&DQH[SODLQFOHDUO\WRFOLHQW
DQGRUWKHLUIDPLO\PHPEHUV
various treatment options and
their evidence base.
&DQLQDSSURSULDWH
consultations with clients or
parents, construct a treatment
program, based on the results of
FRPSUHKHQVLYHWHVWLQJWKDW¿WV
the unique needs of each client.
&DQÀH[LEO\DGDSWWKH
treatment program to meet the
VSHFL¿FQHHGVRIWKHFOLHQWDQG
family.
&DQXWLOL]HFRXQVHOLQJVNLOOV
to address feelings, attitudes, and
coping strategies of clients and
their families.
&DQLGHQWLI\ZKHQWKH
experience of stuttering leads
to avoidance, postponement,
struggle, and secondary
behaviors.
&DQKHOSFOLHQWVZRUNWRZDUG
DQRUPDOÀXHQF\DQGQDWXUDO
sounding speech.
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&DQKHOSFOLHQWVDQGIDPLOLHV
make treatment decisions in
accordance with the ASHA’s
Code of Ethics
&DQLPSOHPHQWDYDULHW\RI
procedures to achieve transfer
and maintenance of changes
achieved in the clinical setting.
22. Can help client develop a
plan for managing the variability
of stuttering over time.
&DQZULWHHYDOXDWLRQDQG
therapy reports that explain the
nature of the client’s stuttering
and its treatment for the client
and family.
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7KH¿UVWWKUHHVHPHVWHUVRIGDWDZHUHWDNHQGXULQJDIXOOVHPHVWHUFRXUVH7KHODVWWZR
cohorts were surveyed during a time-compressed summer term course. The same instructor,
WHDFKLQJ PHWKRGV UHTXLUHG UHDGLQJV DVVLJQPHQWV DQG H[DPV ZHUH PDLQWDLQHG IRU DOO ¿YH
course offerings.
,Q DGGLWLRQ WR WKH )OXHQF\ 'LVRUGHUV &RPSHWHQF\ &KHFNOLVW LQIRUPDWLRQ IURP WKH
LQVWUXFWRU¶VFRXUVHHYDOXDWLRQVZDVFROOHFWHG0HDQUDWLQJVIRUVWXGHQWSHUFHSWLRQVRIOHDUQLQJ
workload, and overall satisfaction with the course were analyzed.
5HVXOWVDQGGLVFXVVLRQRIWKHUHVHDUFK
'HVFULSWLYH DQG LQIHUHQWLDO VWDWLVWLFV ZHUH XVHG WR DGGUHVV WKH ¿UVW UHVHDUFK TXHVWLRQ
ZKLFK ORRNHG DW VWXGHQW SHUFHSWLRQV RI WKHLU ÀXHQF\ GLVRUGHU FRPSHWHQFLHV DW WKH HQG RI
IXOOVHPHVWHU FRXUVH FRPSDUHG ZLWK D WLPHFRPSUHVVHG FRXUVH 7KH ,%0 6366 VRIWZDUH
SURJUDP YHUVLRQ ZDVXVHGIRUDOOLQIHUHQWLDOVWDWLVWLFDODQDO\VHV$0DQQ:KLWQH\87HVW
RI VLJQL¿FDQFH IRU JURXS GLIIHUHQFHV ZDV QRW VLJQL¿FDQW 8   ]   p   
indicating that the two groups perceived their post-test competency level as similar.
4XHVWLRQWZRDGGUHVVHGWKHVLJQL¿FDQWSDWWHUQVRISHUFHLYHGVWUHQJWKVZHDNQHVVHVIRU
VWXGHQWSHUFHSWLRQVRIÀXHQF\GLVRUGHUFRPSHWHQFLHVDFURVVERWKFRXUVHIRUPDWV7RDQVZHU
WKLVUHVHDUFKTXHVWLRQLQGLYLGXDOFRPSHWHQF\VXUYH\LWHPVZHUHJURXSHGLQWRWKUHHµFOXVWHUV¶
RIVLPLODUO\WKHPHGUHVSRQVHLWHPV7KHVHLQFOXGHGWKHIROORZLQJD LWHPVSULPDULO\UHODWHG
WRLGHQWL¿FDWLRQ LWHPV E LWHPVSULPDULO\UHODWHGWRDVVHVVPHQW LWHPV DQGF LWHPV
SULPDULO\UHODWHGWRLVVXHVRIWUHDWPHQW LWHPV )RUHDFKLWHPDGLIIHUHQFHVFRUHZDV
FDOFXODWHGIRUHDFKVWXGHQW LHSRVWWHVWVFRUHSUHWHVWVFRUH GLIIHUHQFHRU³JURZWK´VFRUH 
Difference scores were then averaged for each cluster.
$0DQQ:KLWQH\87HVWRIVLJQL¿FDQFHIRUJURXSGLIIHUHQFHVIRUJURZWKLQFRPSHWHQF\
VXUYH\LWHPVJURXSHGDVµLGHQWL¿FDWLRQ¶ZDVQRWVLJQL¿FDQWDFURVVWKHWZRWHUPV 8 
] p  $GGLWLRQDOO\QRVLJQL¿FDQWGLIIHUHQFHZDVQRWHGDFURVVWKHWZRFRXUVH
IRUPDWVIRUFRPSHWHQF\VXUYH\LWHPVJURXSHGDVµDVVHVVPHQW¶UHODWHG 8 ] 
p    )LQDOO\ QR VLJQL¿FDQW GLIIHUHQFH ZDV QRWHG DFURVV WKH WZR FRXUVH IRUPDWV IRU
FRPSHWHQF\VXUYH\LWHPVJURXSHGDVµWUHDWPHQWLVVXHV¶ 8 ] p  
)ROORZLQJ WKH 0DQQ:KLWQH\ 8 7HVWV D WZRZD\ $129$ ZDV FRPSOHWHG LQ
RUGHU WR FRPSDUH WKH PHDQ GLIIHUHQFHV EHWZHHQ WZR IDFWRUV FRXUVH IRUPDW IXOOVHPHVWHU
WLPHFRPSUHVVHG  DQG FRPSHWHQF\ VXUYH\ FOXVWHUV LGHQWL¿FDWLRQ DVVHVVPHQW WUHDWPHQW
LVVXHV 7KHUHZDVQRWDVWDWLVWLFDOO\VLJQL¿FDQWLQWHUDFWLRQEHWZHHQFRXUVHIRUPDWDQGFOXVWHU
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areas of student perceived competencies, )     p   SDUWLDO Ș2  
7KHUHZDVQRVWDWLVWLFDOO\VLJQL¿FDQWGLIIHUHQFHEHWZHHQIXOOVHPHVWHUDQGWLPHFRPSUHVVHG
)   p SDUWLDOȘ2 +RZHYHUWKHUHZDVDVWDWLVWLFDOO\VLJQL¿FDQW
difference between perceived competency clusters, )     p   SDUWLDO
Ș2 *URZWKLQWKH¿UVWFOXVWHULGHQWL¿FDWLRQZDVVLJQL¿FDQWO\ORZHUWKDQWKDWRIWKH
µDVVHVVPHQW¶FOXVWHUM 6( p7KHDYHUDJHFKDQJHLQWKHLGHQWL¿FDWLRQ
FOXVWHUVFRUHZDVZKLOHWKHDYHUDJHFKDQJHLQWKHDVVHVVPHQWFOXVWHUVFRUHZDV7KH
LGHQWL¿FDWLRQFOXVWHUZDVDOVRVLJQL¿FDQWO\ORZHUWKDQWKDWRIWKHµWUHDWPHQWLVVXHV¶FOXVWHU
M 6( p  ZKLFKVKRZHGDQDYHUDJHFKDQJHRI7KHUHZDVQR
VWDWLVWLFDO VLJQL¿FDQFH EHWZHHQ SHUFHLYHG JURZWK LQ WKH µDVVHVVPHQW¶ DQG µWUHDWPHQW LVVXHV¶
clusters, M 6( p 
Question three addressed the students’ overall satisfaction with the course at the
HQG RI D IXOOVHPHVWHU FRXUVH FRPSDUHG ZLWK D WLPHFRPSUHVVHG FRXUVH$ 0DQQ:KLWQH\
87HVWRIVLJQL¿FDQFHIRUJURXSGLIIHUHQFHVFRQ¿UPHGDVLJQL¿FDQWGLIIHUHQFHZLWKVWXGHQW
VDWLVIDFWLRQEHWZHHQWKHWZRFRXUVHIRUPDWV 8 ] p  6WXGHQWVLQWKH
WLPHFRPSUHVVHGIRUPDWZHUHVLJQL¿FDQWO\PRUHVDWLV¿HGZLWKWKHÀXHQF\FRXUVHFRPSDUHGWR
VWXGHQWVLQWKHIXOOVHPHVWHUFRXUVH VHH)LJXUH 
)LQDOO\TXHVWLRQIRXUH[DPLQHGWKHVWXGHQWSHUFHSWLRQVRIFRXUVHZRUNORDGGLI¿FXOW\
LQDZHHNIXOOVHPHVWHUFRXUVHFRPSDUHGWRDWLPHFRPSUHVVHGIRUPDW$0DQQ:KLWQH\
8 7HVW RI VLJQL¿FDQFH IRU JURXS GLIIHUHQFHV LQGLFDWHG D VLJQL¿FDQW GLIIHUHQFH EHWZHHQ WKH
VWXGHQWSHUFHSWLRQVRIFRXUVHZRUNORDGGLI¿FXOW\ 8 ] p  6WXGHQWVLQ
WKHWLPHFRPSUHVVHGIRUPDWYLHZHGWKHFRXUVHDVPRUHGLI¿FXOWWKDQVWXGHQWVZKRHQUROOHGLQ
WKHIXOOVHPHVWHUFRXUVH VHH)LJXUH 

Full-semester

Time-compressed

)LJXUH0HDQUDWLQJVIRUFRXUVHVDWLVIDFWLRQDQGSHUFHLYHGZRUNORDG RQD/LNHUWVFDOH
ZLWK ³9HU\3RRU´DQG ³9HU\*RRG´ 0DLQ¿QGLQJVZHUHVLJQL¿FDQWIRU*URXS
DWS RQERWKGHSHQGHQWYDULDEOHV

The purpose of this study was to compare the effectiveness of a full-semester course
IRUPDW WR D WLPHFRPSUHVVHG IRUPDW IRU D JUDGXDWH OHYHO FRXUVH LQ ÀXHQF\ GLVRUGHUV  7KH
UHVHDUFKLVXQLTXHWRWKH¿HOGRIVSHHFKODQJXDJHSDWKRORJ\LQWKDWQROLWHUDWXUHZDVIRXQG
regarding course format. In the present study, instructor, teaching methods, readings,
assignments, and exams were held constant so that any changes could more easily be attributed
to course format. Comparisons were considered between student perceptions of competency
LQLGHQWLI\LQJDVVHVVLQJDQGWUHDWLQJÀXHQF\GLVRUGHUVRYHUDOOVDWLVIDFWLRQZLWKWKHFRXUVH
DQGFRXUVHGLI¿FXOW\2YHUDOOWKHUHZHUHQRVLJQL¿FDQWGLIIHUHQFHVLQVWXGHQWSHUFHSWLRQRI
OHDUQLQJZKHQFRPSDULQJWKHWZRIRUPDWV%RWKJURXSVRIVWXGHQWVH[KLELWHGKLJKHUSHUFHSWLRQV
RIFRPSHWHQFHDWSRVWWHVW7KLVFRQ¿UPVWKH¿QGLQJVRI.OHLQDQG$PVWHU  ZKRIRXQG
WKDW WKH )OXHQF\ DQG )OXHQF\ 'LVRUGHUV &KHFNOLVW RI &RPSHWHQFLHV IRU $VVHVVPHQW DQG
7UHDWPHQWRI6WXWWHULQJ *RWWZDOG$PVWHU /D6DOOH ZDVVHQVLWLYHWRGRFXPHQWLQJ
LPSURYHPHQWV LQ SHUFHSWLRQV RI FRPSHWHQFH DV D UHVXOW RI FRPSOHWLQJ D FRXUVH LQ ÀXHQF\
disorders. However, students did report that the four-week compressed course workload was
PRUHGLI¿FXOWDQGWKDWWKH\ZHUHPRUHVDWLV¿HGZLWKWKHFRPSUHVVHGFRXUVHIRUPDW
&RXUVH'HOLYHU\&RPSDULVRQ
Overall, the students in both course delivery models achieved similar learning outcomes.
7KLV LV FRPSDUDEOH WR WKH ¿QGLQJV RI VHYHUDO VWXGLHV $QDVWDVL $XVWLQ  *XVWDIVRQ
6KHOGRQ 'XUHOOD LQZKLFKVWXGHQWDFKLHYHPHQWZDVVLPLODUEHWZHHQFRXUVH
IRUPDWV+RZHYHU)HUJXVRQDQG'H)HOLFH  ZKRNHSWWKHLQVWUXFWRUDVVLJQPHQWVDQG
course materials the same for both formats, as in the current study, actually reported higher
course grades for students in time-compressed classes. A post-hoc comparison of students’
pre-test perceptions of competencies revealed that students in the full-semester course actually
started out with lower overall perceptions of competence. However, both groups reached the
VDPHHQGRIFRXUVHSHUFHLYHGFRPSHWHQFLHV7KLVSRVWKRF¿QGLQJPD\EHDWWULEXWHGWRWKH
VWXGHQWV¶WLPHLQSURJUDPSULRUWRHQUROOLQJLQWKHÀXHQF\GLVRUGHUVFRXUVH6WXGHQWVHQUROOHGLQ
WKHFRXUVHZKHQLWZDVRIIHUHGLQWKHIDOOW\SLFDOO\FRPSOHWHGWKHFRXUVHLQWKHLU¿UVWVHPHVWHU
in the graduate program. Conversely, students enrolled in the course when it was offered in the
summer, typically completed the course after two full semesters of instruction in the graduate
program that included on-campus clinical experiences. Therefore, students enrolled in the
summer course offering presumably had more clinical experiences and instruction in related
coursework from which to draw when reporting their initial feelings of competence.
Otherwise, the students taking the summer, four-week compressed course felt that it
ZDV PRUH GLI¿FXOW WR PDQDJH WKH ZRUNORDG EXW DW WKH VDPH WLPH WKH\ ZHUH PRUH VDWLV¿HG
ZLWK WKH IRUPDW 7KLV LV VLPLODU WR WKH ¿QGLQJV RI 6FRWW   ZKR IRXQG GLIIHUHQFHV LQ
student preferences for time compressed learning formats compared to full-semester formats.
6KHUHSRUWHGWKDWRYHURIVXUYH\HGVWXGHQWVUHSRUWHGDSUHIHUHQFHIRUWLPHFRPSUHVVHG
courses versus full semester courses. Perhaps the reported satisfaction for the compressed
IRUPDWLQYHVWLJDWHGLQWKHSUHVHQWVWXG\VWHPPHGIURPWKHPHV6FRWW  LGHQWL¿HGVXFKDV
VWXGHQWV¿QGLQJWKHPDWHULDOPRUHPHPRUDEOHDQGWKHJUHDWHUHDVHZLWKZKLFKERWKSHHUDQG
instructor relationships were formed in a time-compressed course offering. It is in contrast to
UHVHDUFKE\6PLWK  ZKRIRXQGVWXGHQWVZHUHQRWDEOHWRPDQDJHWKHLQFUHDVHGZRUNORDG
LQKHUHQWLQFRPSUHVVHGIRUPDWVZKHQWKH¿GHOLW\RIWKHFRXUVHVZDVFRQWUROOHG
7KHVLJQL¿FDQW¿QGLQJVIURPWKHSUHVHQWVWXG\UHJDUGLQJVWXGHQWSHUFHSWLRQVRIZRUNORDG
DVVRFLDWHGZLWKDWLPHFRPSUHVVHGFRXUVHRIIHUHGSDUWLDOVXSSRUWIRUSUHYLRXV¿QGLQJVUHSRUWHG
LQWKHOLWHUDWXUH,QFRQWUDVWWRSUHYLRXVUHVHDUFKUHJDUGLQJUHGXFHGDFDGHPLFULJRUZRUNORDG
DVVRFLDWHGZLWKWLPHFRPSUHVVHGFRXUVHV 'DQLHO+\Q.UHWRYLFV &URZH/XWHV 
'DYLHV WKHSUHVHQWVWXG\LQGLFDWHGVWXGHQWSHUFHSWLRQVRIVLJQL¿FDQWO\KLJKHUZRUNORDG
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when asked to complete similar academic tasks in a time-compressed course compared with
DIXOOVHPHVWHUFRXUVH7KLVVWXG\¶V¿QGLQJRIVLJQL¿FDQWO\KLJKHUZRUNORDGSHUFHSWLRQVZDV
consistent with previous indications of student concerns regarding the endeavor to satisfy
ZRUNORDG GHPDQGV DFURVV D VKRUWHQHG SHULRG RI WLPH 6PLWK   %DVHG RQ WKH SUHVHQW
UHVXOWVWKHLQYHVWLJDWRUVDJUHHZLWKWKHFRQFOXVLRQGUDZQE\'DQLHO  WKDWVWXGHQWVZKR
are highly motivated, self-directed, and mature are more suited to favorably navigate the
workload demands of a time-compressed course. In short, this description aptly depicts typical
speech-language pathology graduate students.
4XDOLWDWLYH'LIIHUHQFHVLQ)OXHQF\&RQWHQW
&RQVLVWHQW ZLWK ¿QGLQJV IURP .OHLQ DQG $PVWHU   XVLQJ WKH VDPH SUHSRVW
measurement tool, student perceptions of competence increased in the areas of assessment
DQG WUHDWPHQW UHJDUGOHVV RI WHUP FRKRUW  ,Q WKH SUHVHQW VWXG\ WKHVH ¿QGLQJV ZHUH IXUWKHU
SDUVHG LQWR FDWHJRULFDO JURXSLQJV WR IXUWKHU H[DPLQH WKH RYHUDOO SRVLWLYH HIIHFW RI ÀXHQF\
disorders course completion on student self-perceptions of competence. The student ratings
RIFRPSHWHQF\OHYHOVZHUHFDWHJRUL]HGE\WKHDELOLW\WRLGHQWLI\ÀXHQF\GLVRUGHUVWKHDELOLW\
WRDVVHVVDQLQGLYLGXDODWULVNIRUÀXHQF\GLVRUGHUDQGWKHDELOLW\WRGHYHORSDQGGHOLYHUDQ
LQWHUYHQWLRQSURJUDPIRUDSHUVRQZLWKDÀXHQF\GLVRUGHU
7KH PDMRU ¿QGLQJ ZDV WKDW VWXGHQWV GHPRQVWUDWHG VLJQL¿FDQW JURZWK LQ WKHLU DELOLW\
WRFRQGXFWDVVHVVPHQWVDQGGHYHORSLPSOHPHQWWUHDWPHQWSURJUDPVEHWZHHQWKHEHJLQQLQJ
and end of the semester. This was true regardless of the course format between fall and
VXPPHU6LPLODUJDLQVZHUHQRWQRWHGIRUWKHDELOLW\WRLGHQWLI\VSHFL¿FGLVÀXHQF\EHKDYLRUV
GHVFULEH WKH DQDWRP\SK\VLRORJLFDO VRXUFH RI WKH VWXWWHULQJ HSLVRGH DQG PDNH DSSURSULDWH
UHIHUUDOV 6WXGHQWV VHHPHG FRQ¿GHQW WKDW WKH\ EURXJKW WKHVH VNLOOV ZLWK WKHP WR WKH FODVV
LQLWLDOO\7KLV¿QGLQJPD\DVVLVWIDFXOW\LQSODQQLQJFRXUVHPDWHULDOVVXFKWKDWWKHPDMRULW\
of course time should be focused on assessment and intervention compared to more general
LGHQWL¿FDWLRQFRQWHQW
/LPLWDWLRQVDQGIXWXUHGLUHFWLRQV
7KHIDLOXUHWR¿QGVLJQL¿FDQWGLIIHUHQFHVEHWZHHQWKHWZRFRXUVHIRUPDWVPD\KDYHEHHQ
affected by differing progression in their graduate program sequence. Information on prior
FOLQLFDOH[SRVXUHWRRUH[SHULHQFHVZLWKÀXHQF\GLVRUGHUVZDVQRWFROOHFWHGDOWKRXJKW\SLFDO
practice is to delay assigning clientele exhibiting any disorder type until after students have
completed the appropriate coursework. Students who were early in their graduate program,
SHUKDSVDVD¿UVWVHPHVWHUJUDGXDWHVWXGHQWPD\QRWSHUIRUPWKHVDPHDVODWHULQWKHLUSURJUDP
when they have taken more courses and had basic clinical experiences. Replication with other
disorder-content courses would lend additional support for this research.
Another limitation may have to do with the instrument used to measure perceptions.
While there were differences between the clusters, a factor analysis was not completed nor had
the clusters been used before. This would add to the psychometric value of the survey.
No data was taken to examine long-term retention or perceptions of competence for
this study or faculty perceptions of student learning across the two course delivery formats. It
would be interesting to determine if students enrolled in the two different formats of course
delivery had any differences in their long-term perceptions of competence in dealing with
SHUVRQVZKRH[KLELWÀXHQF\GLVRUGHUV/HDUQLQJGLIIHUHQFHVFRXOGDOVREHPHDVXUHGXVLQJ
course grades. Indications of faculty impressions regarding student learning differences across
WKHWZRIRUPDWVZRXOGDOVRHQKDQFHLQWHUSUHWDWLRQRIWKHSUHVHQW¿QGLQJV
Suggested extensions of the present study include replication with other disorder
FRQWHQWFRXUVHVXQGHUJRLQJDFRXUVHIRUPDWFKDQJH HJIXOOVHPHVWHUWRWLPHFRPSUHVVHG

51

&RQFOXVLRQ
When course structure and design is held constant, similar learning outcomes may be
expected regardless of the course delivery format as found between a full-semester and a
time-compressed design. Instructors may come to expect that students will come to any class
ZLWK PRUH FRQ¿GHQFH DQG IDPLOLDULW\ ZLWK WKH LQLWLDO FRQWHQW GHDOLQJ ZLWK LGHQWL¿FDWLRQ RI
disorders.
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face-to-face format to hybrid or solely online) in order to determine the consistency of the
FXUUHQW¿QGLQJVDFURVVVDPSOHGSRSXODWLRQV2WKHUFRXUVHIRUPDWVVXFKDVRQOLQHOHDUQLQJ
FRPPXQLWLHVFRXOGEHFRPSDUHGWRYDULRXVIDFHWRIDFHIRUPDWV 0DQWLH.R]ORZVNL 
&RPSDULVRQRIPRUHREMHFWLYHJUDGHRXWFRPHVZLWKVWXGHQWVHOISHUFHSWLRQVZRXOGDOVREHRI
LQWHUHVW)LQDOO\PHDVXUHPHQWVRIIDFXOW\SHUFHSWLRQVUHJDUGLQJVWXGHQWOHDUQLQJDFURVVWZR
course formats would add value to discussions and decision making at the university level
regarding changes to course content delivery formats.
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6KDUL/'H9HQH\$P\)7HWHQ0DU\-)ULHKH
8QLYHUVLW\RI1HEUDVNDDW2PDKD86$
This article addresses the effectiveness of a time-compressed four-week course format compared
WRDIXOOVHPHVWHUZHHNIRUPDWIRUDJUDGXDWHOHYHOFRXUVH
Student performance measures indicate that time-compressed courses yield higher student
outcomes. Previous research supports the notion that students report a higher workload for fullVHPHVWHUIRUPDWVEXWWKLVPD\EHGXHWRVWXGHQWVHOISHUFHSWLRQVWKDWDGHTXDWHWLPHWRIXO¿OOFRXUVH
GHPDQGVLVQRWDYDLODEOHLQWLPHFRPSUHVVHGIRUPDWV)LQDOO\VWXGHQWVVHOIUHSRUWJUHDWHUVDWLVIDFWLRQ
with student-to-student interactions for time-compressed courses, but greater satisfaction for studentinstructor communications for a full-semester format. 7RJHWKHUWKHVH¿QGLQJVLQGLFDWHGLIIHUHQFHVLQ
student outcomes and self-perceptions between full-semester and time-compressed formats.
5HFHQWO\ RXU JUDGXDWH SURJUDP PRYHG D FRXUVH LQ ÀXHQF\ GLVRUGHUV IURP D IXOOVHPHVWHU
format to a summer, four-week time-compressed format. The instructor remained the same during the
transition. This created an opportunity to compare the effectiveness of both course formats using the
)OXHQF\'LVRUGHU&KHFNOLVW *RWWZDOGHWDO ,IGLIIHUHQFHVEHWZHHQWKHWZRFRXUVHIRUPDWVH[LVW
then instructors may want to examine ways to deliver content in the most effective format. Alternately,
if no differences between formats are found, then instructors, programs, and universities have support
for advocating for the format more closely associated with their unique instructional preferences. The
IROORZLQJUHVHDUFKTXHVWLRQVZHUHIRUPXODWHG
 $UHWKHUHGLIIHUHQFHVLQVWXGHQWV¶SHUFHSWLRQVRIÀXHQF\GLVRUGHUFRPSHWHQFLHVDWWKHHQGRI
DIXOOVHPHVWHUFRXUVHFRPSDUHGZLWKDWLPHFRPSUHVVHGFRXUVH"
 $UH WKHUH VLJQL¿FDQW SDWWHUQV RI SHUFHLYHG VWUHQJWKV  ZHDNQHVVHV HJ LGHQWL¿FDWLRQ
DVVHVVPHQW WUHDWPHQW LVVXHV  IRU VWXGHQWV¶ SHUFHSWLRQV RI ÀXHQF\ GLVRUGHU FRPSHWHQFLHV
DFURVVERWKFRXUVHIRUPDWV"
 $UHWKHUHGLIIHUHQFHVLQVWXGHQWV¶RYHUDOOVDWLVIDFWLRQZLWKWKHFRXUVHEHWZHHQIRUPDWV"
 $UHWKHUHGLIIHUHQFHVLQVWXGHQWV¶SHUFHSWLRQRIFRXUVHZRUNORDGGLI¿FXOW\EHWZHHQIRUPDWV"
6WXG\ SDUWLFLSDQWV LQFOXGHG  JUDGXDWH VWXGHQWV PDMRULQJ LQ VSHHFKODQJXDJH SDWKRORJ\
6/3 DWDPLGZHVWSURJUDPDFFUHGLWHGE\WKH&RXQFLOIRU$FDGHPLF$FFUHGLWDWLRQLQ$XGLRORJ\DQG
6SHHFK/DQJXDJH 3DWKRORJ\ $OO ZHUH HQUROOHG LQ D JUDGXDWH FRXUVH RQ )OXHQF\ 'LVRUGHUV RYHU D
SHULRG RI ¿YH VHPHVWHUV   7KUHH RI WKH ¿YH FRXUVHV ZHUH IXOO VHPHVWHUV Q    ZKLOH
WZRZHUHIRXUZHHNWLPHFRPSUHVVHG Q  7KHLQVWUXFWRUIRUDOORIWKHÀXHQF\GLVRUGHUVFRXUVHV
included in the study was the same, an assistant professor in speech-language pathology who holds the
&&&6/33DUWLFLSDQWVZHUHDVNHGWRFRPSOHWHD)OXHQF\'LVRUGHUV&RPSHWHQF\&KHFNOLVW *RWWZDOG
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HW DO   RQ WKH ¿UVW DQG ODVW GD\ RI FODVV7KH FKHFNOLVW FRQVLVWV RI  FRPSHWHQFLHV UDWHG RQ D
VFDOHIURPZKHUHDUDWLQJRI³´FRUUHODWHVWRDUHVSRQVHRI³9HU\,QFRPSHWHQW´DQGDUDWLQJRI³´
FRUUHVSRQGVWRDUHVSRQVHRI³9HU\&RPSHWHQW´
When course structure and design is held constant, similar learning outcomes may be expected
regardless of the course delivery format as found between a full-semester and a time-compressed
GHVLJQ,QVWUXFWRUVPD\FRPHWRH[SHFWWKDWVWXGHQWVZLOOFRPHWRDQ\FODVVZLWKPRUHFRQ¿GHQFHDQG
IDPLOLDULW\ZLWKWKHLQLWLDOFRQWHQWGHDOLQJZLWKLGHQWL¿FDWLRQRIGLVRUGHUV

